


Decades of Confident Readers,
Powered by Research

Grounded in decades of literacy research and a proven history of efficacy in the classroom,
SRA Open Court Reading has been building strong readers, writers, and thinkers for more
than 60 years.

Underpinned by findings from learning theory and cognitive science—also known as the
Science of Reading—and proven to achieve reading gains in a diverse range of readers from
beginning to fluent, Open Court Reading is research-validated as well as research-based. A
carefully crafted instructional plan and a purposeful progression of skills empower teachers
and help make research actionable. By recognizing foundational skills as critical building
blocks, Open Court Reading prepares students for a lifetime of literacy and learning.

Welcome to Open Court Reading.




Built on the Science of Reading, Validated by Research

For more than 60 years, research has been the mainstay of Open Court Reading. Built upon
findings from original learning theory and cognitive science, and balanced with teacher input
and modern research on literacy development, Open Court Reading delivers undeniable
results for learners at every level.

Instruction that Turns Research into Action

The Science of Reading is only a body of research unless it's made actionable. Through
systematic, explicit instruction and a scope and sequence that follows a purposeful
progression of skills—first build a strong foundation, then build upon that foundation—
Open Court Reading empowers teachers to turn research into action every day.

Foundations for Lifelong Literacy

Literacy research consistently shows that complex learning cannot take place without strong
foundational skills. Open Court Reading provides students the building blocks needed to read
and comprehend texts across genres, synthesize information to develop and discuss complex
thoughts and ideas, and become fluent storytellers themselves.




Powered by Research

Grounded in more than 60 years of research in the Science of Reading, Open Court
Reading has been proven to achieve undeniable reading gains in a diverse range of
readers—from those still in early literacy stages to those already fluent. Its research-

validated success is:
m Demonstrated in classrooms across the country with diverse student populations.
m Validated by standardized test results.
® Feld tested to reveal the effectiveness of its systematic, explicit instruction.

®m Recognized as highly effective by top third-party education experts.




Research and Efficacy

See the Proof

In a three-year study involving over 375,000 students in more than 700 schools, Open
Court Reading schools achieved 50 to 75 percent higher reading gains* than non-
Open Court Reading schools. The program made the biggest difference in schools with
concentrations of Low Socioeconomic Status (low-SES) students.

*As measured by the STAR, Stanford 9, and California Standards Tests.
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The Science of Reading at Work

Read what the Research says about eight critical areas of literacy learning,
and see how Open Court Reading puts this research into Action.

Print and Book
Awareness

Research

There is a clear link between specific
early literacy skills—including book
awareness, or understanding why print
is arranged a certain way—and later
success in reading and writing.

Print and Book Awareness

REVIEW fhe sedection with stugents. Lve he following nxgestions ko reisforce shudents’
undarstinding of headings ond woed boumndaries

Parts of o Book: Headings

OFEN Friwndship Big Book 7 fo poge &, Point So the heading mumber ond fitie ond remind
shadents Bot  heading tells reoder what they will reod obout in the section of text fhof lellows.
Tha: numbey feils e sequence, or ordor, of e section. Adk, What did you reod abouf in
Shuoiian I? Wi read obouf how Mark fod 3o deckde whoffier & et dnon Somow Bl met? [

0t ecroo docmne Ao ooy nod ke coe of tings Browese The poges of “Friends Find
Solutions™ and hove studenty idenfify pach section heoding by numbser ond 11k ond tell teiefly
what She et that lollows is cbout

Print awareness concepts are integrated
throughout Foundational Skills and Reading and
Responding lessons as teachers engage students in
comprehension and writing activities.

Phonological and
Phonemic Awareness

Research

Explicit instruction in phonemic
awareness is important. Initially taught
through speaking and listening skills,
it should follow a developmental
progression from working with words
and parts of words to manipulating
individual sounds.

Phonological and
Phonemic Awareness
Listening for First, Middle, and Last Words

EBEPEAT fhe Listering for Fart, Middle, ond Las! Wends octivity. Tell sudents 1o lnfen conelully
a5 you sy thees word soch os, “ses the clock.”

Mol the seporss by saying, “The first waed i see. The second word b i The ot woed &
chack ™
v thres todarts sSond i o row ot ha Tidt, middle, and Jo? weeds. Tell B firsd sudent fo

e forword when you 1oy Bhe firid woed in soch phrote. Give the some dinscion fo the seoond
and third shudents for the middle ond k! words in soch plrase,

Continue by saying oddsional Theee-wond sentences o phioses ond by reminding shadents when
Thiesy shonld move.

Phonemic awareness instruction starts with working
with words and word parts, and shifts to manipulating
individual sounds. Phonological awareness activities
include working with rhyme, clapping and counting
syllables, and manipulating and exploring sounds
through game-like activities.



Phonics and
Decoding

Research

Fluent, accurate decoding and automatic

word recognition are essential reading
skills. When these skills are based in
phonic knowledge, the reader can
connect sounds and words to meaning.

Phonics and Decoding
fi/ spelled fand ff

© Introduce the Sound/Spelling @
{I' USE Reutine I, the Infroducing Sounds and Spellings Routine, o infroduce A7 ipelied Fond i

PPaint 1o e back of Sound/Speling Cord &—Fon, and mk shadents whal they olreody know
obout the cord. F 5 o ronsonant Have them identity the copital §ond keweroae fon the cord

Turmn the cord. Point 1o the pichure and 1ell shudents that this  the Fon cord, Poin® o ond noma
thes # spealling foe 7,

Py of reod the Fon slory:
ST 'S thal Tuney Sousd?
It"s Froney s Fom going roand ond rosd
e this i the sound that old fon mdkes /17 1 0T P T
When it gets oo hot, you see,
Franny cools the fomily, A7 A7 AP AT A,

In Grades K—1, sounds and spellings are introduced
through systematic, explicit instruction, building
both decoding and encoding abilities. Spiral review
ensures explicit phonics instruction is reinforced in
Grades 2-5.

Research and Efficacy

Scan to see even more
Science of Reading at work.

Word
Analysis

Research

Fluent readers look for familiar
morphemes. Focusing on individual
sounds is an efficient early reading
strategy, but to increase fluency for
complex words, students must learn
to read chunks of words and gain
knowledge of morphemes.

Word Analysis
Prefixes dis- and un-

nnnnnnn

@ USE Routine 10, the Words with Prefixes and Suffixes Routine, to discuss the words with students.
Tell students that words can be made up of several different meaningful parts. Have students
identify the base words and discuss their meanings. Teach the meaning of each prefix: dis- means
“not” or “opposite of” and un- means “not” or “opposite of.” Explain that a prefix is a group of
letters that is added to the beginning of a base word. These letters make up the prefix, which has a
specific meaning, and the prefix changes the meaning of the base word. Have students reassemble
each word by thinking aloud about the meaning of its parts: the base word and the prefix.

About the Words

0 1-2 Prefix dis- Have students use the base word and the prefix dis- to determine the meaning
of each word in Lines | and 2. dislike—to not like; disagree—to not agree; dishonest—not
honest; disrespect—to not respect; distrust—to not trust; disconnect—to do the opposite of
connect; disple fo not please; di: inue—to not continue

54 Prefix un- Have students use the base word and the prefix un- o determine the meaning
of each word in Lines 3 and Y. unkind—not kind: unwritten—not written; unfair—nof fair;
unwise—not wise; unable—not able; unaware—not aware; unpack—to do the opposite of
pack; unhappy—not happy

Word Analysis emphasizes learning morphemes—
inflectional endings and common prefixes in Grades
K—1, and base words, root words, and affixes in
Grades 2-5. Learning how to break words into
meaningful parts teaches readers how to decode
longer, more complex words.



The Science of Reading at Work

Fluency

Research

To achieve fluency, students must

be able to decode accurately and
rapidly, understand prosodic elements,
and combine words into meaningful
units. They need specific instruction

to increase their reading speed while
maintaining their accuracy.

Fluency
Prosody

EXPLAIN 1o students thot part of reading fuently is reading ina monner that sounds. ke noharol
speech. To do this, students mst neod selated woeds in phnses ond clowses os dhanks, o units.
Wiritie or project the final fee porogrophs on poge 58 of “Domon and Pythios * Mark
rohurel phoose ond clowse boundaries: with slshes. For sxomple, “Pythios stood proudly/ in

the: center of the: fwene roam . , . Befoee my punishment,/ will you oliow me fe go homes’ and
el my fomily what happersed? They will worry about mefwhen | do rok refurn® Hove

studants sten o5 you mod the text, nofing how you poused sightly of the mories. Talk
about how the words i each group o reloted.

Howw studants reod the seniences nofurally, wing She morkers os guides. To scofild the
Instruction, mork the boanda les in the beginning oed hove shadents proctice moding wing
the clreody-marioed poisoges. As shudents becoms comforfoble, hove them mork what ey
oow reading with boundory morcers. Groduolly phase oul the morkers o soshes,

Reading and Responding activities make explicit
connections between fluency and comprehension.
Teachers explain specific fluency skills—accuracy,
rate, and prosodic features—and model them using
selections from the student anthologies.

Vocabulary

Research

There is a strong relationship between
vocabulary and reading comprehension.
Knowing a word well requires
understanding multiple meanings,
knowing its different functions, and
being able to connect the word with
related words.

USE Routine II, the Selection Vocabulary Routine, to have students practice their vocabulary and
determine the meaning of words.

Display the selection vocabulary words from “Busy Bees.” Ask students the following questions
and have them respond with the appropriate vocabulary words.

. Which word is an antonym for full? vacant
. Which word names things made at a factory? products
. Which word is a synonym for raid? invade

. Which word names parts of a tree? limbs

v FE w N

. Which word is a verb that means “to make for a purpose”? design
6. Which word names an insect’s body part? antenna

For additional practice and review of the selection vocabulary words, have students complete
Skills Practice 2 pages 47-48.

Vocabulary practice throughout each lesson provides
opportunities for students to discuss definitions and
better understand the meanings of new words.



Comprehension

Research

Strategy instruction is most effective
when explicitly taught in the context

of actual reading. This direct style of
instruction should involve explaining the
strategy as well as demonstrating how
and when to use it.

Close Reading

Access Complex Text

O INFORM students that during the second read of “The Mice Who Lived in a Shoe” they will
analyze the text. Explain that this means using different methods to take a closer look at
the text.

Before you begin the second read of “The Mice Who Lived in a Shoe,” teach the following
methods for understanding complex text.
» Cause and Effect

Define Cause and Effect as “a type of relationship in which one event or situation (a cause) leads
to another event or situation (an effect).” Explain that knowing the cause or causes of an
outcome helps readers understand how the events in a story are related. In addition, the ability fo
identify causes helps readers predict possible effects.

As students read, display a Cause and Effect graphic organizer to support students in applying
this skill.

Open Court Reading teaches critical comprehension
strategies and integrates close reading strategies into
learning so that students can apply them to new text.

Science of Reading at work.

Research and Efficacy

Scan to see even more

Writing

Research

Reading and writing are closely
connected. Curricula should include
practices proven to build skilled
writers—including dedicating time for
writing, increasing knowledge of writing,
teaching writing strategies, and teaching
basic writing skills to mastery.

Writing to Inform
Prewriting

Instruct—Plon Using o Venn Diogram
REMIND shurdents thed comparing is deicribing how two thengs ore olibe, ond comrssing b
deicribing bow they ooe differen. Beview The compaee-ond-conte sigeal words ond pluoies by
Tting taem on the board
» Comparing words: bath, olse, fo, o well
= Conbraving words: bul, unlie, bowever, in contiond s, contracy o
() Whodel using the worths by cemparing nd coniasting objects i e chrsrsom.
Pl Arvpwars: Soth 0 g ooed @ e ca b anad oy wefisg T0Ree, 2 pai coiown il

In addition to learning composition skills—prewriting,
drafting, revising, editing, and publishing—students
learn skills like handwriting, spelling, sentence
construction, grammar, usage, and mechanics. Along
the way, they explore the characteristics of strong
writing across different genres.



Turn Research into Action

Through systematic, explicit instruction and a scope and sequence that follows a
purposeful progression of skills, Open Court Reading makes it easy for teachers to turn
research into action every day. Instruction is divided into three main areas of focus:

Foundational Skills

Reading and Responding

A Purposeful Progression

Language Arts

The Science of Reading tells us the ease with which children learn to read depends on
their level of phonemic and phonological awareness—these foundational skills are the
building blocks for fluency and comprehension.

Open Court Reading purposefully spends the majority of instructional time in Grades
K—1 establishing the critical foundational skills they will need to become confident

readers. By the time students reach Grade 2, they are ready to build upon that strong
foundation and focus on developing vocabulary, fluency, comprehension, inquiry, and

language arts sKills.

Print / Book
Awareness

Letter
Recognition

1
Letter / Book / Print;

Awareness
]

Phonemic
Awareness

Phonics / Word Analysis

Phonics /

Word Analysis Fluency

Word

Analysis Al

Word

Analysis Fluency

Phonemic Awareness

Fluency

Phonics and
Fluency

Phonological and

Vocabulary and

Phonics and Fluency Comprehension

Vocabulary and

Comprehension ITgiey

Vocabulary and

Comprehension ITapTey

Vocabulary and

. Inquir
Comprehension fuiry

Vocabulary and

Comprehension Inquiry

Vocabulary and
Comprehension

Writing and

I3 Ig; Grammar

Language Arts, Writing,

Inguiry Spelling, and Grammar

Language Arts, Writing,
Spelling, and Grammar

Language Arts, Writing,
Spelling, and Grammar

Language Arts, Writing,
Spelling, and Grammar

Language Arts, Writing,
Spelling, and Grammar




Instructional Model

A Systematic Daily Lesson Plan

The three main areas of instructional focus serve as the base for each systematic, explicit
daily lesson plan. See what a day of teaching Open Court Reading looks like:

Foundational Skills focus on

phonological and phonemic ;
DAY 1

Phonics and Decoding
!+ /00/ spelled oo, pp. T212-T2I3

awareness, phonics, decoding,
fluency, and word analysis.

Resources
* Routines 1A, 7, 8, 9, and 10

« Sound/Spelling Card, 40

« Decodable Stories, Book 5, Story 4l

Reading and Responding
addresses comprehension,
vocabulary, and inquiry through
close reading of complex texts.

Build Background, pp. T2I4-T2I5
Preview the Selection, p. T2I5
Read the Selection, p. T216
Comprehension Strategies
 Clarifying, pp. T217, T218, T220
« Summarizing, pp. T218, T219
Discuss the Selection, pp. T22|-T222
Develop Vocabulary, pp. 1222-T223
Fluency, p. T223

Language Arts covers the
writing process, penmanship,
grammar, usage, and mechanics,

and spelling instruction. Language Arts e
Resources ! Spelling

« Language Arts Handbook,

+ /00/ spelled oo; Prefixes non-and re-, p. 1225
pp. 34-35, 38-Ul, 260-26I, 314

All three parts are supported
by differentiation resources for

@ Workshop
E n g | IS h I—ea rners an d Stu d e ntS - eGames Differentiated Instruction, pp. T212, T213, T2I8,
- + EL Photo Library Cards T
atall a b|||ty levels. + English Learner Teacher’s Guide  English Learner, pp. T212, T217, 7219
« Intervention Support :

- Intervention Teacher’s Guide

Formal and informal T —
assessme nts are woven - eGames ; Comprehension Rubrics, p. T216

- Lesson and Unit Assessment 2, pp. 28-35, 199 | Skills Practice 2, pp. T2I3, T224
« Skills Practice 2, pp. 37-38, U3-56

throughout each lesson.

Scan to dig even deeper into the
three areas of instructional focus.
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Connect and

Deepen Learning

Unit themes recur and evolve across grade levels, introducing more rigorous skills and

deepening subject-area knowledge
students to engage with their world.

Big Ideas

Questions students keep in mind as
they explore the unit theme, helping
them make critical connections.

in topics such as friendship and respect, that prepare

Plants and Animals
Why do plant and

animal relationships
develop in nature?

How do plants and

animals help each other?

Launch the Theme

EXPLAIN fo students that they will be learning about plants and animals during this unit. Tell
students they will read a variety of selections that teach them about plant and animal relationships.
They will begin fo understand how plants and animals help each other. Have students turn to
Student Anthology 2, pages 10-177 and discuss the various selections on the pages.

How do plants
and animals help

Theme Connections

Thought-provoking questions and
photos help students think about
and discuss how the theme relates
to the real world.

——— BIG Idea

READ the Big Idea question to students. Discuss various ways plants and animals help each other.
Tell students to keep the Big Idea question in mind as they read the selections throughout the unit.

Theme Connections

Why do plant and animal

Theme Connections et e A e

READ the Theme Connections question on Student Anthology 2. page II. Review each photograph
with students. Then have students use the three photographs to discuss the question.

Unit 4 Overview + Plants and Animals




Instructional Model

Launch the Theme

Background Builder Video

€©Presentation

PLAY the Background Builder Video to provide students with additional background information
that will prepare them to learn about the theme. Discuss what they learned about plants and
animals from the video.

Inquiry
EXPLAIN to students that they will begin a unit investigation about Plants and Animals and will
continue this investigation over the course of the unit. At the end of the unit, students will present
the results of their investigations.

Concept/Question Board

START a Plants and Animals Concept/Question Board. Begin by posting a few images or words
that represent the concept of plants and animals. Explain to students that this is a place where they
can post questions about the theme and anything related to the concept of plants and animals.

Tell students to refer fo the Board regularly throughout the unit as they read and learn more about
plants and animals. Before you begin the unit, ask students if they have any initial questions about
the theme and post their questions on the Board.

Background Builder Video

NIt

Background Builder Videos

Unit opener videos with theme-
related background information
spark natural curiosity and
engage learners.

Plants and
Animals

Build Knowledge

USE the information from the selections throughout the unit to help students build knowledge about
plants and animals. The table below shows examples of the knowledge students may gain in Unit 4.

Culminating Task

EXPLAIN to students they will complete a culminating task at the end of the unit that applies the
knowledge they have built over the course of the unit. After reading each selection, students will
write what they've learned about plants and animals. They will refer to this information as they
work on their culminating tasks.

Communities

Inquiry activities deepen
comprehension by asking
students to synthesize what
they’ve learned throughout the
unit and then apply learned skills
to new texts and activities.

Bees help flowering plants reproduce; bees and humans then benefit from these plants.

Life Science Government

: Selection . Knowledge Gained
LESSON 1 i "Flower Power” i Humans expel carbon dioxide, which plants use and then release oxygen.
' '
LESSON 2 | "Hungry Little Hare” | Animal camouflage helps them blend in with plants.
LESSON 3 3 “Where's the Honey, Honey?” 3 The honeyguide and the Boran people help each other find and access bee hives.
' '
LESSON 4 | "Busy Bees” :
! !
LESSON 5 | "The Green Grass Grew All Around” | Trees can provide shelter and a place for animals to build their homes.
LESSON 6 3 “Winston & George” 3 Some animals have relationships with other animals in which both animals benefit.
Character Changes

ENENEE

Unit themes recur and evolve across grades.

Creativity
Ready, Set, i Animals
Grow i Homes

Animals

RO0EE : From Head
Seeds i
to Toe

Plants and Animals

Animals and
Their Habitats

Adaptations in Action

Our Planet, Our Home

1



Captivate and Inspire with
Authentic Text

Open Court Reading takes a systematic approach to teaching comprehension.
Research-based lesson structure and explicit teaching techniques combine with
authentic literature and nonfiction to captivate every reader and guide them in
becoming more adept at gaining meaning from text.

upon a page.

T k Others dance
across the stage.

30
On February 20, 1962, on a launch In high school Melba joined Alma
platform at Cape Canaveral, Florid, Hightower's famous after-school music club, Genre Biography
Melba quickly became the star player in the Dancers in Hawaii and Cambodia also use Essential Questions
I e e hand motions, though their gestures diffe from Why do peaple want fo feel like part of a
the ones in India. But the movemens serve the community? How can a community work

The other club members struggled fo keep up

with Melba. Jedlous boys called her bad names. same purpeeerio ClRLE

together to overcome hardship?

She tried not fo care, but way down deep the Of course, not all songs and dances are
names hurt. Melba used her horn to turn all old; new ones appear each day! People try to
those hurt feelings info soulful music. mimic the latest dances they see performed

on television. They sing tunes to themselves
as they walk. They buy music online and can
listen to it anywhere they go.

Genre Realistic Fiction

Essential Question

In what ways might  new school benefit
@ community?

1o be kind? )

S
san Kang ‘ "
=

Genre Realistc Fiction Walter Wolf saw the pigs playing Sp]'ing Wind
Essential Question a
How do different plants and animals have their next door. Their new clubhouse had
own unique cycles? 5 5 by Lucy Ford
an even bigger sign above the door illustrated by Julia Sarcone-Roach B
that said “No Wolves Allowed!” The Ona chilly night, a warm wind blows.
3 o Little by litle, it melis the snow.
sign made him feel very angry. Outside my window, the whole wood drips:
Tap, tap tap and ploppity-plip.
The trees were white when T went to bed,
But spring has come when it my head.

The Travels

ot Enowy Owl

A Beautiful Invader

Believe it or not, some pretty plants can also.
be invasive species!

In 1876, the United States turned one hundred
years old, and Americans decided to hold a big
party in Philadelphia. Many countries built fancy
exhibits for this huge party.

‘The Japanese made a garden filled with lots
of interesting plants. A beautiful vine called kudzu
was in the garden. American gardeners saw this
plant and wanted to grow it in their gardens.

12



Instructional Model

Students learn comprehension and close reading strategies while engaging with

a variety of genres—such as literature, biography, informational text, drama, poetry—and
exploring cross-curricular science and social studies connections. This carefully

curated text collection draws learners in, inspiring curiosity and motivating them

to work toward becoming independent, self-directed readers.

A fish lives in the water. It swims,
everywhere! The sleek scales that cover
its body help the fish glide smoothly
through the water. The fish also wiggles
back and forth, and swishes its tail to
help it move. The fish moves its fins

to help it steer.

-
He doesn't givi advice,
Or fell me not fo fail,

But gives my hand a sticky lick,

‘And wags his little tail.

13
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Reach Every Learner

Data-Driven Assessment

Open Court Reading focuses on helping students develop the abilities that are critical to
reading with understanding. Assessments are designed to inform instruction while giving
students an opportunity to practice and apply what they have learned.

Screen

Use the Diagnostic Assessment as an initial screener with
students who you observe may be lacking the prerequisite
skills for the grade level.

Identify and Differentiate

Identify students' strengths and weaknesses, and differentiate
instruction according to their abilities.

Monitor Progress

Monitor progress weekly, monthly, or anytime as needed with
formative assessments. Group students based on these formative
assessment results.

©® INFORMAL ASSESSMENT
« Skills Practice

FORMAL ASSESSMENT

« Lesson and Unit Assessments

« Benchmark Assessments « Comprehension Rubrics
« Writing Rubrics « Listening and Speaking Rubrics

« Inquiry Rubrics

Measure Outcomes

Assess student understanding and measure outcomes by using
results from the Lesson and Unit Assessments or Benchmark
Assessments.



Instructional Model

No two students are alike, so Open Court Reading allots dedicated time every day for small-group and
differentiated instruction—a time known as Workshop. During Workshop, students develop their ability to
listen, build fluency, write, or engage in inquiry activities.

@ English Learner » Grade 1 EL Tip

PREPOSITIONS The following prepositions appear on pp. 42-43 of the Big Book: abouf, off, on, from,
fo, on, and of. During Warkshop, ask students questions that require them to use the prepositions in their
responses. For example: “What does Ms. Novak’s class learn about? Where did Ms. Novak’s grandma
come from? What does Ms. Novak point to on the map of the world?”

SUPPORT FOR ENGLISH LEARNERS

The 5RA Open Court Reading program offers support for English Learners with the following components:

« English Learner Tips

« English Learner Teacher's Guide

« English Learner Photo Library Cards
« English Learner Glossary

@ Differentiated Instruction: Vocabulary

@ APPROACHING LEVEL If students have difficulty with the selection words and definitions, then
during Workshop say a sentence that contains one of the words and have students creafe a sentence
that follows your model.

@ ON LEVEL If students would benefit from extra practice with the words, give them senfence
stems during Workshop and have them complete each sentence stem with a vocabulary word.

BEYOND LEVEL If students need a challenge, have them use the words during Workshop to
describe how they solved a disagreement with a friend.

Tips for differentiated instruction appear at point-of-use throughout each Teacher’s Edition

and in the Online Teacher Experience. More in-depth instruction for both Approaching Level
students and English Learners appears in the Intervention and English Learner Teacher Guides,
along with supportive blackline master resources.

15
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Build the Foundation for a
Lifetime of Literacy

The Science of Reading reveals a clear link between early literacy skills and later success
in reading and writing. It tells us that complex learning cannot take place without strong
foundational skills.

This is why for more than 60 years, Open Court Reading has placed those skills front and
center. Our core curriculum provides students with the building blocks needed to read and
comprehend texts across genres, synthesize information to develop and discuss complex
thoughts and ideas, and become fluent storytellers themselves.




Foundational Skills

Prepare the Foundation

In Kindergarten, over 60 percent of the reading block is spent developing
foundational skills. Primary areas of focus are:

LESSON

E Foundational Skills

Resources: Objectives: Students will
« Pickled Peppers + Alphabet Sound Card Oq « review high-frequency words.
« High-Frequency Flash Cards + Letter Card Oq « segment words.

« Core Decodable || + Alphabet Book, pp. 36-37 « review /kw/ and the letter Qg
« Magnetic Dry Erase Boards « Skills Practice, p. 130

or lined paper

Warm Up
High-Frequency Word Review
DISPLAY Pickled Peppers. Use the High-Frequency Flash Cards to review those words you
Phon emic Awa reness think are most appropriate for your class. Refer to the inside back cover of Core Decodable Il
id d ith . for a complete list of previously introduced high-frequency words.
rovi nts wi r |
,p ° . e,s ?tu ,e ts with practice HOLD UP the cards one at a time, and call on students to read the words and to use them in
in discriminati ng the sounds that complete sentences. Have volunteers browse through Pickled Peppers to see how many of the
make words. words they can find.

Phonemic Awareness
R I R Il Phoneme Segmentation

teaches how to take words a part HAVE students use the Elkonin boxes on their Magnetic Dry Erase Boards, or draw three boxes
for students to copy on lined paper. Provide each student with three marks.

and put them back together.

TELL students you will say a word and they should put a mark in a box on the grid for each
sound they hear in the word. Demonstrate this process to students, using the word sef.

SAY the word sef, stretching the sounds: /s-s-s/ /e-e-e/ /t/. Have students mark in the correct
box for each sound, from left to right.

CALL ON volunteers to tell how many sounds the word has. hree Then guide the class in
blending and saying aloud the word sef.

Alpha betic Principle (1) CONTINUE with the following words: if. bun, rap, be, land, in, and pen. Always have students tell
how many )

introduces students to the
relationship between letters
and sounds.

Alphabetic Principle

Reviewing the Sound of Qq

O REVIEW the letter Qg with students. Ask them to give you as much information about
the letter and its sound as they can on their own.

POINT TO Alphabet Sound Card Qq, and have a volunteer say the name of the letter and say
its sound: /kw/. Show students the picture. Then say the sound of Qq, /kw/.

PLAY the Qq story. Have students say /kw/ /kw/ /kw/ /kw/ /kw/ when they hear the sound

Alphabet

The Alphabet Book and Alphabet Sound
Cards help Grade K students with the
alphabetic principle and letter/sound
correspondence.




Build the Foundation

In Grade 1, 50 percent of the reading block is spent developing foundational
skills. Primary areas of focus lay the groundwork for decoding:

EHIED — Phonics and Decoding

introduces sound-spelling
correspondences. /aw/ Spe"ed aw

ROUTINE

Introduce the Sound/Spelling @

DISPLAY Sound/Spelling Card 43—Hawk. Review /aw/ spelled au_. Use Routine |, the
Introducing Sounds and Spellings Routine, to introduce /aw/ spelled aw. Reread the Hawk story,
and have students clap when they hear words in the story that contain /aw/.

Hazel the hawk never cooks her food;
instead she eats it raw.

And when she thinks of dinnertime
she caws: /aw/ /aw/ /aw/ /aw/.

Hazel the hawk likes rabbits and mice

Foundational Skills

€Presentation

Blending — O Blending Lo i1 ]
. . USE Routine 3, the Whole-Word Blending Routine, and Routine Y, the Blending Sentences
prOVldeS strategies for Routine, to blend the words and sentences. Use Routine 10, the Closed Syllables Routine, and

fi gu rin go ut unfamiliar Routine II, the Open Syllables Routine, to blend the multisyllabic words.

Before blending the sentences, review the high-frequency words with students.

words.
About the Words Words

1 Have students fell what they notice about the words in this line. They all rhyme. Have them 1 saw jaw raw law
identify the initial consonant in each word. saw: s; jaw: j; raw: r; law: |

draw claw crawl straw

2 Have students identify the consonant blend in each word. draw: dr; claw: cl; crawl: cr;

2
% aubo sauce paw fault
4

straw: str
34 Have students identify the spelling of /aw/ in each word. aufo: au, sauce: au, paw: aw, Escalsolifchating Mllectce vl
fault: au, because: au, drawing: aw, saucer: au, awful: aw Have students identify the -

syllables in each word on Line Y. fwo
glending

e Sentences

ie the concept of words and sentences, have students identify the number of
fch sentence. Senfence I seven words: Sentence 2 nine words

Saul saw the hawk on the lawn.

Did you eat the food with the awful sauce?

Used in Grades 1-5, Sound/Spelling Cards
help students relate sounds to letters.
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Oral Language Development

is provided through blending
multisyllabic words and read
aloud activities.

are expanded as students
review and strengthen
decoding and encoding skills
to make them automatic.

Foundational Skills

Objectives: Students will
* Routine « build oral language skills.

. « read a Decodable Story.

« build fluency.

Phonics and Decoding

/00/ spelled oo

Developing Oral Language

GIVE clues for words in the word lines and ask students to identify the correct word. Use the
following examples:

« I am used with cereal and soup. spoon
« Itis nice to be in one of these on a hot day. pool
o I am nature’s flashlight on a dark night. moonbeam

« When I'm in a group, I'm part of a flock or a gaggle. goose

Fluency: Reading a Decodable Story &

Book 5, Story W: Under the Moon
New High-Frequency Word: soon

Reviewed High-Frequency Words: are, your

USE Routine 9, the Reading a Decodable Story Routine, to have students read “Under the Moon.”
Tell students watch for the punctuation marks that will help guide them to read with expression.

Comprehension » Checking Comprehension

guides students from
decoding words to fluent
reading, and teaches
them how to use textual
evidence to demonstrate
understanding.

@ Have students respond to the following instructions and questions to check their understanding of

the story. Tell students to point fo their answers in the story.

| Name two animals from the story and identify the sound each makes. Possible Answer A
goose makes a honking sound, and a lion makes a roaring sound.

2. What animal can toot to the moon? An elephant can toot to the moon.

3. What animals might be on the roof? A bunch of chipmunks or a flock of birds might be on
the roof.

(D Build students’ fluency by having them read “Under the Moon” with a partner. Have the partners

reread the story aloud several times. Check students’ reading for expression.

through controlled, connected text.

Support and Reinforce the Foundation

In Grades 2 and 3, students build upon the strong foundation established
in previous grades. They spend the majority of their reading block time
developing vocabulary, comprehension, inquiry, and language arts skills.
During these years, students focus on supporting and reinforcing key skKills:

Decoding

Words

1 |mood doom pool loop
2 spoon  spool stool stoop
7 goose loose moose choose

4 loophole ' mushroom 'moonbeam  toadstool

v

Sentences
1 Soon we will choose a paint color for the
spare bedroom.

2 The kangaroas got loase ot fhe zod!

Decodable Stories, Book 5 ..

Under the Moon

Used in Grades K-3, Pre-Decodable and
Decodable Books provide fluency practice

€Presentation
[ Decoding ]
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Apply the Foundation

In Grades 4 and 5, the curriculum shifts its focus to word analysis. As students apply
their word analysis skills, they're prepared to decipher new vocabulary, read more

complex text, and make the transition from learning to read to reading to learn.

rpholog

m Identify root words, base
words, and affixes

m Analyze these morphemes
to determine word meaning

m Learn about how prefixes
and suffixes can alter
meanings of base words

Vocabulary

Vocabulary-focused activities
help students use words and
internalize their meanings.

20

Foundational Skills

Objectives: Students will

 review words with fhe Latin Roofs loc and flect.
 review words with the Greek Roofs cyc/ and phon
+ build oral language skils.

— Word Analysis

Latin Roots loc, flect; Greek Roots cycl, phon

Resource:
Routine 5

Decoding &

@ USE the ePresentation visual o display one word at a time for students fo read. After students
have read all four lines of words, display the sentences one at a time for students to practice
reading words with the farget concepts in confext.

o Remind students that many words in the English language are formed using Greek or Latin Roots.
Roots are word parts that cannot stand on their own, but with the addition of affixes, endings, or
additional roots, can form words. Knowing the meaning of these roots can help students decode
and define unfamiliar words. Use Routine 5, the Words with Prefixes and Suffixes Routine, to
discuss the words with students. Ask students fo identify the common word part in Line I. /oc
Point out that foc is a Latin Root that means “place.” Next, have students identify the common
word part in Line 2. flect Review that flect is a Latin Root that means “bend.” Ask students to
identify the common word part in Line 3. cyc/ Point out that cyclis also a root, but origi

‘Words
1. Jlcete allocate |diskboate | relocate
5 doflect reflect reflector  dflectable
7 oy cychone  bioycle | recycle

N 4 |microph gaphone | homophone | symphony

from Greek. Ask students to tell what the root cyc/ means. circle, ring Lastly, have students
identify the common word part in Line 4. phon Remind them that phon is also a Greek root.
Have a volunteer say what phon means. sound Tell students that although it is important o know
what each Greek and Latin Root means, it is not important fo know which roots are Greek and
which roots are Latin.

— About the Words
(v}

1 Latin Root foc Explain that the suffix -ate means “act on” or “cause to become.” Using this
information and the meaning of the root foc, have students define the word locate. fo act
on a place Ask student what a more realistic definition for Jocate would be. Possible
Answer: fo find Explain that using the base word in the definition will sometimes lead to an
awkward definition. It is oftentimes helpful to redefine the base word as well. Then point out
that the prefix al-is a form of the prefix ad- which means “to” or “toward.” Explain that
when added to a root or base word that begins with / the prefix ad- changes to al-. Then
have students determine the meaning of allocate. fo place toward Ask student what a
more realistic definition for allocate would be. Possible Answer: fo set aside for something
specific Tell students that the prefixes dis- and re- mean “the opposite of” or “not” and
“again,” respectively, and have them define the last two words in the line.
dislocate—to not put into place, or to put out of place; relocate—to locate again

m Differentiated Instruction: Word Lines

@ APPROACHING LEVEL If students are having frouble reading a word, work

with them during Workshop by having them write the words, drawing slashes to to the base word.

o Teacher Tips

SYLLABICATION Remind students that most prefixes and suffixes add one or more syllables

Sentences

1 Stretching daily and exercising helps one
become more flexible.

2 When I fake my dog on a walk, the other
dogs in the neighborhood begin a cacophony
of barking.

separate the root from the offix(es), and then discussing each part of the word. lo/cate al/lo/cate dis/lo/cate re/loc/ate
. N ) de/flect re/flect re/flec/tor de/flect/a/ble
W ON LEVEL During Workshop, have students generate alist of things that can cylcle cyfclone bifcy/cle refcylcle
be located, allocated, deflected, and reflected. i/cro/p o o
ym/pho/ny

;[ BEYOND LEVEL During Workshop, have students choose fen words and write
senfences fo demonstrate their understanding of the definitions.

PREFIX ad- In addition to ., the prefix ad- often changes to such prefixes as af-, ag-, ap-
as. an at-, depending on the first letter of the following base word or root. For example,

affluent, aggressive, apprehend, assorted, and attuned have altered forms of the prefix ad-.

« Lesson 2 - Day |

sounds to spellings.

For Grade 4-5 students, a more mature
version of Sound/Spelling Cards provide
extra support with phonics and mapping




Professional Development

Empowering You to Make
Research Actionable

Whether you're a veteran teacher or brand new to the classroom, our mission is to help
ensure every Open Court Reading educator feels empowered to turn the Science of
Reading into action every day.

As part of your Open Court Reading experience, you'll receive 24/7 access to
Professional Development resources so you get the support you need, when you need
it. You'll find Quick Start and Implementation courses to help you make the most of the
digital workspace, program resources, and Open Court Reading’s systematic, explicit
instructional model.

Grade level-specific resources include support for teaching with instructional routines, use
of data and assessment, and more than 700 point-of-use “Show Me How” coaching videos.

T hbeg With bawtrustions] Bautiem, Gredes 23
ROUTIME 1: SOUND-BY-SOUND BLEMNDING
* Ba patient with students,

* Transiion to pestures only

Grade level-specific
implementation courses

Point-of-use “Show Me How” coaching videos
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